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Overrepresentation of African American 
males in special education programs: 
Implications and advocacy strategies  
for school counselors 

Recognizing and responding to cultural 
differences in the education of culturally 
and linguistically diverse learners

Preventing Disproportionate 
Representation: Culturally and 
Linguistically Responsive  
Prereferral Intervention 

Promising prevention and early 
intervention strategies to reduce 
overrepresentation of African-American 
students in special education 

Proactive Culturally Responsive Discipline  

Addressing the disproportionate 
representation of culturally and 
linguistically diverse students in special 
education through culturally responsive 
educational systems. 

Culturally Responsive Teaching Matters  

African American boys and the discipline 
gap: Balancing educators’ uneven hand. 

Truth in labeling: Disproportionality  
in special education 

Prevention of Disproportionate  
Special Education Representation  
Using Response to Intervention

Unproven links: Can poverty explain ethnic 
disproportionality in special education? 

Confronting inequity in special education,
Part I: Understanding the problem of 
disproportionality 
Part II: Promising practices in addressing 
disproportionality 

From the On Point series from the National 
Institute for Urban School Improvement (NIUSI):

Cultural Identity and Teaching

Understanding Culture 

 100 Black Men
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Center for Evaluation and Education Policy, 	
Indiana Equity Project 

http://ceep.indiana.edu/equity

Equity Alliance Learning Carousel
http://ea.niusileadscape.org/lc

Iris Center for Faculty Enhancement
http://iris.peabody.vanderbilt.edu

National Association for School Psychologists 
http://www.nasponline.org

National Center for Culturally Responsive	
 Education Systems

http://www.nccrest.org

National Center on Response to Intervention
http://www.rti4success.org

Leadscape from the National Institute 	
for Urban School Improvement

http://www.niusileadscape.org/pd

OSEP Technical Assistance Center on Positive 
Behavior Interventions and Supports

http://www.pbis.org
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What are the critical features 
of CDM’s implementation?

School-wide Commitment
 1. Administrator support and active involvement
 2. Faculty/Staff Support
 3. Site-based CDM Leader identified

Team Functioning
 4. Student Intervention Teams (StITs) are formed
 5. Multi-disciplinary Team (MIT) is formed
 6. Teams have a regular meeting schedule
 7. Materials are available and organized
 8. Teams have established formal, effective operat-

ing procedures

Training/Professional Development
 9. Entire staff has been trained in CDM modules 1-3
 10. Additional training modules are provided for skill 

building as appropriate, including case reviews 
and sharing among team members

 11. Participation in district and/or cluster training

Process Fidelity
 12. Universal screening data is utilized to identify 

students in need of intervention
13. For students not making expected growth, given 

universal supports and targeted group interven-
tions, teachers submit a StIT Request for Assis-
tance

14. Problem Identification & Analysis - StITs collabo-
rate to identify and analyze student concerns

15. Intervention Design & Implementation - StITs 
design an intervention plan and implement with 
fidelity

16. Intervention Evaluation - Data is utilized to drive 
effective decision making

17. MIT provides intensive support  as needed

Program Evaluation/Data Collection
18. Site-based CDM leader ensures the timely 

completion and submission of data requests
19. MIT oversees CDM implementation

District-wide Coordination
20. Support is received from the district and cluster 

levels

For more information about  
Collaborative Decision Making,  

or to get involved,  
please contact the CDM Office at  
410-222-5390 or 410-923-0776.
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Kathleen Lane, Director, Alternative Education 

Maurine Larkin, Principal 

Mark Lynch, Coordinator,  
Secondary Reading, English, and Integrated Literacy 

Kristen Mayle, CDM Consultant 

Maureen McMahon, Director,  
Advanced Studies and Programs 

Sally Pelham, Assistant Superintendent for  
Student Support Services

Marti Pogonowski, Director, Continuous School Improvement 

Barbara Schwartz, Coordinator,  
Office of Psychological Services

Mary Tillar, Director, Special Education 

Christopher Truffer, Director of School Performance 

Debra Vitale, Coordinator, Elementary Mathematics

Lynn Whittington, Assistant Superintendent for  
Curriculum and Instruction 

Collaborative 
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Making:
An Overview for  
Educators  
Implementing  
CDM at the  
Student Level

AACPS • Departments of Curriculum & Instruction and Student Support Services 
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Adkinson-Bradley, C., Johnson, P.D., Rawls, G., Plunkett, 
D.  (2006). Overrepresentation of African American males 
in special education programs: Implications and advocacy 
strategies for school counselors [Electronic version].  Journal 
of School Counseling, 4 (16).

The purpose of this article is to illuminate 
information pertaining to the over-
representation of African American males 
in special education. Strategies for school 
counselors to intervene and advocate for 
African American males and their families 	
will also be discussed.

Included with permission from the Journal of 
School Counseling

Chamberlain, S. P. (2005). Recognizing and responding 
to cultural differences in the education of culturally 
and linguistically diverse learners. [Electronic version] 
Intervention in School and Clinic, 40(4), 195-211.

This article describes a variety of ways that 
culture influences teacher— student and 
teacher—parent interactions and provides 
recommendations to help educators respond to 
the educational needs of CLD students with and 
without disabilities.

Included with permission from Sage Publications

Garcia, S.B., & Ortiz, A. A. (2006).  Preventing 
Disproportionate Representation: Culturally and 
Linguistically Responsive Prereferral Interventions.   
NCCRESt: Tempe, AZ.  

 This practitioner brief deals with culturally and 
linguistically responsive prereferral interventions 
for preventing disproportionate representation 
of culturally and linguistically diverse (CLD) 
students in special education. It applies to all 
parents and teachers of CLD students. 
Retrieved 11/10/09 from: http://
ea.niusileadscape.org/lc/
Survey?record_number=183&download_
url=http%3A%2F%2Fea.niusileadscape.
org%2Fdocs%2FFINAL_PRODUCTS%2FNCC
RESt%2Fpractitioner_briefs%2Fpreventing_
disproportionate_representation%2FPreventing_
Disproportionate_Representation.pdf 

Included with the permission of NCCRESt and the 
Equity Alliance at ASU

Green, T.D.  (2005).  Promising prevention and early 
intervention strategies to reduce overrepresentation of 
African American students in special education.  Preventing 
School Failure, 49 (3), 33-41.  

The author discusses ways to adapt A. A. Ortiz’s 
(2002) “Prevention of School Failure and Early 
Intervention for English Learners” to meet the 
needs of African American learners. The author 
also provides examples of daily school practices 
to improve the education of African American 
learners and possibly reduce their representation 
in special education, as well as enhance the 
quality of schooling for all students.

Included with the permission of the author

King, K.A., Harris-Murri, N.J., & Artiles, A.J.  (2006).  Proactive 
Culturally Responsive Discipline.  NCCRESt: Tempe, AZ.  

In this exemplar, the authors presented 
how one urban middle school in Phoenix, 
Arizona, incorporates proactive discipline 
into the everyday practices of the school 
community. The result is a safe, positive school 
climate, leading to a reduction of student 
discipline problems, and in turn, prevention of 
disproportionate representation of culturally 
and linguistically diverse students in special 
education due to social, emotional, and 
behavioral difficulties.

Retrieved from http://ea.niusileadscape.org/
lc/Survey?record_number=185&download_
url=http%3A%2F%2Fea.niusileadscape.
org%2Fdocs%2FFINAL_PRODUCTS%2FNCC
RESt%2Fexemplars%2FEXEMPLARproactive_
culturally%2FProactive_Culturally_Responsive_
Discipline.pdf 

Included with the permission of NCCRESt and the 
Equity Alliance at ASU

Klingner, J. K., Artiles, A. J., Kozleski, E., Harry, B., Zion, 
S., Tate, W., Durán, G. Z., & Riley, D. (2005). Addressing 
the disproportionate representation of culturally and 
linguistically diverse students in special education through 
culturally responsive educational systems. Education Policy 
Analysis Archives, 13(38). 

This article presents a conceptual framework for 
addressing the disproportionate representation 
of culturally and linguistically diverse students 
in special education.  

The goal is to assist practitioners, researchers, 
and policy makers in coalescing around 
culturally responsive, evidence-based 
interventions and strategic improvements 
in practice and policy to improve students’ 
educational opportunities in general education 
and reduce inappropriate referrals to and 
placement in special education.

Retrieved 11/10/09 from http://epaa.asu.edu/
epaa/v13n38/.

Included with the permission of the author 

Kozleski, E.B.  (2009).  Culturally Responsive Teaching Matters.  
Equity Alliance at ASU: Tempe, AZ.  

This booklet makes the case for the importance 
of culturally responsive instruction and 
behavior management systems. Key features 
and terms are described.

Retrieved from http://www.equityallianceatasu.
org/sites/default/files/Website_files/
CulturallyResponsiveTeaching-Matters.pdf 

Included with the permission of the Equity 
Alliance at ASU

Monroe, C. R.  (2006).  African American boys and the 
discipline gap: Balancing educators’ uneven hand. [Electronic 
version]  Educational Horizons, 84 (2), 102-11.  

The author first sets forth theoretical reasons 
for African American males’ location in 
national disciplinary trends. Special emphasis 
is placed on the role of culture as a key factor 
in why Black boys lead the most measures of 
behavioral sanctions. Next, she analyzes how 
research findings centered on African American 
and boys’ cultural orientations may shape 
classroom life to promote positive results. She 
sketches and discusses pedagogical strategies 
and teaching resources for K–12 educators. 
Finally, she concludes with a brief discussion 
of how future scholars may extend the ideas 
raised to remedy the discipline gap and further 
assist the academic pursuits of Black youth.

Included with the permission of Pi Lambda Theta 
Publications and the author

National Education Association. (2007).  Truth in labeling: 
Disproportionality in special education.    

The complex issue of disproportionality in 
special and gifted education is the focus of 
this important book. This collaborative effort 
between the National Education Association 
(NEA) and the National Association of School 
Psychologists (NASP) provides a guide with 
basic information about the nature and cause 
of disproportionality; related policy, procedural, 
and practice issues; and offers suggestions on 
how to address this issue.

Linked to the online version at http://www.nea.
org/assets/docs/EW-TruthInLabeling.pdf

Reschly, D. J. (2009). Prevention of Disproportionate Special 
Education Representation Using Response to Intervention. 
[Electronic version]Washington DC: Learning Point Associates 

This paper [from the National Comprehensive 
Center for Teacher Quality] addresses 
the phenomenon of special education 
disproportionality and the implementation of 
prevention through response-to-intervention 
and decision-making.

Retrieved from http://www.tqsource.org/
forum/documents/TQ_Issue_Paper_RTI_
Disproportionality.pdf 

Included with the permission of the author

Skiba, R.J., Poloni-Staudinger, L., Simmons, A.B., Feggins, L.R., & 
Chung, C.G. (2005).Unproven links: Can poverty explain ethnic 
disproportionality in special education? The Journal of Special 
Education, 39, 130-144.88.

This article explores relationships among race, 
poverty, and special education identification 

to arrive at a more precise estimate of the 
contribution of poverty to racial disparities. 
District-level data for all 295 school corporations 
in a midwestern state were analyzed for 

this study. Records included information 
on disability category, general and special 
education enrollment by race, socioeconomic 

level, local resources, and academic and social 
outcomes for one school year. 

Retrieved from http://www.iub.edu/~safeschl/
Equity/docs/unproven-links_can_poverty_
explain.pdf

Included with the permission of Sage Publications 
and  the author

Sullivan, A. L., A’Vant, E., Baker, J., Chandler, D., Graves, S., 
McKinney, E., & Sayles, T.  (2009).  Confronting inequity in 
special education, part I:  Understanding the problem of 
disproportionality [Electronic version].  NASP Communique, 38 (1).  

Sullivan, A. L., A’Vant, E., Baker, J., Chandler, D., Graves, S., 
McKinney, E., & Sayles, T.  (2009).  Confronting inequity in 
special education, part II:  Promising practices in addressing 
disproportionality [Electronic version].  NASP Communique, 38 (2).

 These articles comprise a series developed by 
National Association of School Psychologists’ 
(NASP) African American Subcommittee for 
school psychologists and other educators 
working with culturally and linguistically 
diverse student populations.

In part one of two addressing disproportionality, 
the subcommittee presents an overview of the 
problem of disproportionate representation of 
Black students in special education. 

Part two in the series provides school 
psychologists with suggestions for supporting 
the development of inclusive, equitable schools.

Copyright 2009 by the National Association of 
School Psychologists, Bethesda MD.  

Reprinted with permission of the publisher.  

www.nasponline.org

White, K.K., Zion, S., & Kozleski, E.  (2005).  Cultural Identity 
and Teaching.  NIUSI: Tempe, AZ.  

This On Point series explores issues around 
culture and teaching. 

 “Cultural Identity and Teaching” focuses on the 
teacher’s identity. 

Retrieved 11/10/09 from http://ea.niusileadscape.
org/docs/FINAL_PRODUCTS/NIUSI/onpoints/
cultural_identity_and_teaching/Cultural_
Identity_&_Teaching.pdf 

Included with the permission of the Equity 
Alliance at ASU 

Zion, S., & Kozleski, E.  (2005).  Understanding Culture.  
NIUSI: Tempe, AZ.   

This On Point series explores issues around 
culture and teaching. 

“Understanding Culture” operationalizes the 
way in which NIUSI defines culture and how to 
think about educational settings and scenarios 
from the point of view of culture. 

Retrieved 11/10/09 from http://
ea.niusileadscape.org/docs/FINAL_
PRODUCTS/NIUSI/onpoints/understanding_
culture/Understanding_Culture.pdf  

Included with the permission of the Equity 
Alliance at ASU 

AACPS Self-Assessment is adaptation of the Georgia Self Assessment for 

Disproportionality: A Review of Policies, Practices and Procedures 

Anne Arundel County Public Schools 
 

Disproportionality Self-Assessment (page 1 of 2)  

 

School:___________________________ Date(s) of Assessment: _______________ 

 

Team Members Who Participated in the Assessment:  Title:  

__________________________________________  _________________ 

__________________________________________  _________________ 

__________________________________________  _________________ 

__________________________________________  _________________ 

__________________________________________  _________________ 

__________________________________________  _________________ 

__________________________________________  _________________ 

 

I. School Data: 

        NUMBER   % OF TOTAL 

TOTAL  

ENROLLMENT 

  

African American   

Hispanic   

Caucasian   

Asian American   

Other   

 

        NUMBER   % OF SP ED  

SPECIAL EDUCATION 

ENROLLMENT 

  

African American   

Hispanic   

Caucasian   

Asian American   

Other   

 

SPECIAL 

EDUCATION 

ENROLLMENT BY 

DISPROPORTIONATE 

DISABILITY 

SPECIFIC 

LEARNING 

DISABILITY 

 

No.            % 

EMOTIONAL 

DISTURBANCE 

 

 

No.            % 

MENTAL 

RETARDATION 

 

 

No.              % 

African American    

Hispanic    

Caucasian    

Asian American    

Other    

 

 

 

 

Anne Arundel County Public Schools 
 

System Intervention Plan (page 1 of 1) 

 

Date plan initiated:   

    

_________________

 

      Date of latest revision:   

     

__________________ 
 

Plan is for           Check all Strategic Goals addressed by the plan: 
  District Level            Academic Achievement 
  Cluster Level:  

    

__________

 

__________        Safe & Supportive Learning Environment 
  School Level:  

    

____________________

 

        Workforce Quality   
               Community Engagement 

Department/Committee/Classroom:  

     

____________________     Equity  
    

 
Indicator (as appropriate, see Problem Solving Guide):   

     

 

 

 

Problem Identification & Analysis (Steps 1-8) 

Describe all items in observable and measurable terms 

Step 1  Step 2 Step 3 Step 4 

 
Specify Problem/Concern 

 
Baseline Data 

 
Short Term Goal 

 
Outcome Goal 

 
 

 
 
 
 

 
 

 
 

 
By ( ) 

 
 

 
By ( ) 

Step 5 Step 6 Step 7 Step 8 

 
Strengths/Resources 

 
Obstacles/Limitations 

 
Targeted obstacles (prioritize) 

Identify Evidenced-based Practices 
to Decrease Impact of Targeted 
Obstacles 

 
 
 
 
 
 
 
 
 

 
 

 
 

 
 

 
 

 

DISPROPORTIONALITY IN AACPS 

Mini-Grant Application 

 
The Division of Special Education occasionally makes funding available to individual schools through 

mini-grants.  Mini-grant offerings are based on availability and usually occur in the spring. Only target 

schools that participated in the Disproportionality Project during the school year will be eligible for 
consideration for awards, typically ranging up to $1000.   

 
Please answer the following questions as briefly and succinctly as possible.  Highest consideration will 

be given to those proposals that are turned in early, assist in implementing school-based action plans, 

and those that best address any or all of the “5 Big Ideas in AACPS Disproportionality”: 
Disproportionality Awareness; Special Education Identification Practices; Equitable Resources and 

Access to Interventions; Professional Development; and Community Partnerships. 

 
 

SCHOOL: ___________________________________ 

 
 

     1.  Total amount requested:    ________________ 

 
Grant funds can only be used for materials of instruction (MOI) or teacher stipends.   

 
• How much of the total will be dedicated to MOI?   _________________ 

 

• How much of the total will be dedicated to teacher stipends?  _______________ 
 

 

 

2. Briefly describe your proposal: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

3. Person responsible for administering the grant:  ________________________ 

 

 

 

4. Which of the five “Big Ideas in AACPS Disproportionality” will be addressed by  

your proposal?  (“X” all that apply) 
 

 Special Education Identification 
 Intervention 
 Community Outreach 
 Professional Development  
 Disproportionality Awareness 

 

 
 

 

Developed by the Division of Special Education (Elementary and Secondary) in collaboration with the Math Office  

Anne Arundel County Public Schools  
 

Math Interventions 

 

Name of 
Intervention 

Company Details 
Name, Phone 

Cost Details 

Grade 
Level(s) 

Available 

Company 
Recommended 

Intervention 
Time Per Day 

Computer 
Access 

Y/N 

Approved 
General 
Educatio

n Y/N 

Approved 
Special 

Educatio
n Y/N 

Grade Levels 
Approved 

Recommendations: 
Student Profile 

AND 
Recommendations: 

Type of Class (ex: 
Resource, MINC, ED, 

Autism Specialty) 

Evaluation 
Comments: 

Understanding 
Numeration 2008 

Envision 
Technology 

 
4905 Del Ray Ave 
Suite 320 
Bethesda, 
Maryland 20814 

 
(301) 654-3568 

All schools 
have access. 

Use for 
grades K-3 

No 
recommended 
amount of time 

Y Y Y K-12 There are five concepts 
taught in Understanding 
Numeration, covering 75 
skills, using over 270 
lessons. The concepts 
are: counting, operations, 
comparing & ordering, 
place value, and problem 
solving.  
 
(All populations) 

This is a great resource 
to use with students to 
introduce a topic, 
remediate a topic and 
provide enrichment on 
topics for advanced 
students. It presents the 
content in a simple 
manner and provides 
opportunities for 
students to demonstrate 
their understanding. 

Understanding 
Math 2008 

Envision 
Technology 

 
4905 Del Ray Ave 
Suite 320 
Bethesda, 
Maryland 20814 

 
(301) 654-3568 

All schools 
have access. 

Use for 
grades 4-10 

No 
recommended 
amount of time 

Y Y Y 
 

PK-11 Understanding 
Fractions  
Understanding Whole 
Numbers & Integers 

Understanding 
Exponents  
Understanding Algebra  
Understanding Equations  
Understanding Graphing  
Understanding Percent  
Understanding 
Probability  

Understanding 
Measurement and 
Geometry 
(All populations) 

Scaffolds student 
understanding of 
mathematical concepts 
using appropriate virtual 
manipulatives, questions 
and interactive interface.  

Do the Math By Marilyn Burns 
 

Scholastic 
Education 

Agnes Bender 
abender-

consultant@ 
scholastic.com 
410.340.7726 

Between $850 
and $1250 for 
whole class 

sets for each 
of the 12 units 

 
Between $500 
and $650 for 
small group 

set for each of 
the 12 units 

2-6 30 minutes N Y 
 

Y - Addition & 
Subtraction 
Grades 2-5 
- Multiplica- 
tion & 
Division 
Grades 3-5 
- Fractions 
Grades 4-5 

Focusing on basic 
arithmetic—computation, 
number sense, and 
problem solving for +-x/ 
and fractions. 
Do The Math is 
structured around 
scaffolded and paced 
lessons that are based 
on a careful and thorough 
analysis of students' 
misconceptions and 
typical errors. 
(Resource, ED, Autism) 

This series provides 
numerous opportunities 
for students to access 
content not previously 
mastered. The material 
is engaging and 
interactive for students 
and helps to build 
conceptual 
understanding. 
Interactive Whiteboard 
Tools are available. 
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