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Students will activate prior knowledge and identify the characteristics of historical fiction. 
Students will establish a purpose for reading.

They will identify characters and begin recognizing their development.
Students will identify the setting of the novel and discuss its importance. 
Students will identify the main character and other supporting characters and identify the development of those characters.
Students will identify and evaluate the author’s decisions about setting and characterization. 
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What I know is . . .

Conduct a K-W-L activity.

Why did this writer include a prologue? Do a very focused reading of the Prologue with the students. Discuss the content of the Prologue. 

Begin reading Chapter 1.  The students should raise questions about the content of the novel and begin to ask questions that will guide their uncovering of the subject.  Assign Chapter 2 for evening reading
Discuss the key points that the students documented during their shared reading from the previous day and from the assigned home reading.  Then read Chapter 3

Ask students to identify the genre of this novel and have them identify portions of the text to support their classification.

State the purpose for reading this text.
Read Chapter 4 as a group. Discuss the setting of the novel and its importance.  At this time it is very important to guide the students toward recognizing that they are learning about a past event that was real, through a piece of fiction.  Define the term “Empathy”, and discuss racism, hatred, and fear.

Introduce the summative assessment project.
Have students retell, in discussion, the events and key points of chapter 5.  As students discuss the events, have them take notes so that they may begin filling in a events or sequence graphic organizer.  As they discuss the events, allow them, guide them, toward recognizing character development.  Read Chapter 6 as a group and assign chapter 7 as home reading.
Ask the students why they are interested in reading.  Lead them through a critical discussion about what a writer can do to keep the attention of the audience.  As the students discuss the author’s technique, have them reference specific examples within the text.  Refer to the Teacher Resource page entitled, Author Generated Hooks  Read Chapter 8 as a group.  Assign chapters 9 and 10 as home reading.
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Students will be required to find other sources of information about the Japanese Internment and the American reaction to the bombing of Pearl Harbor.   These sources should be made readily available for sharing.
Students will begin a character trait graphic organizer for the main character, Yuki, and a second character.
Shared reading of chapter 5.  Students will document key points for a follow up discussion with the whole group.
Students will access their Inspiration graphic organizer for character traits, and they will continue filling it in with greater detail.

Students will begin creating and filling in an events or sequence graphic organizer.
At this point in the unit, students should be at or about chapters 8 to 10.  As they read on, have them identify and document Hooks that the author uses to keep the reader reading. 
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A Quick Write activity should occur daily.  This may be done in journal form.  Refer to the Daily Journal page in the Teacher Resource.

Introduce the summative assessment project:  Students will be required to write a news article from the perspective of a journalist from 1942.  The piece may be somewhat editorializing.
Have students read the article in Writers’ Express that explains how to write a news article.  Have them locate a news article and identify the elements of a news article.  Begin brainstorming ideas for their own news article.
Students should be ready to begin drafting their news articles.  They have had access to informative articles and other information from which they can draw factual content for their articles.
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Students will access approved web sites to research the Japanese Internment and the bombing of Pearl Harbor.
Students will use either Kidspiration or Inspiration software to fill in a character trait graphic organizer.  They will select the appropriate template.
Students will identify the appropriate word processing program (Student Writing Center) to use for their news article.  They will begin discussions about creating a mythical 1942 newspaper.
Students will use the following:

1.) Inspiration software to generate graphic organizers.

2.) Student Writing Center to publish.
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Students will relate what is read to personal experience.

They will compare a conflict in the selection to one’s own experience.
Students will evaluate the author’ decisions about setting.
Students will evaluate the author’s decisions about characterization.
Students will identify a conflict and determine how it is resolved.
Students will compare a conflict in the selection to one’s own experience.
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Pair students up and have one student tell the other about an argument that he or she has experienced.  Then have the partner describe what the other person in the argument may have been thinking or feeling.  Introduce the concept of Objectivity and Subjectivity.  Have students compare an experience they had with a conflict from the story.
Read chapters 11 as a group.  Focus the discussion throughout the reading on the author’s use of imagery and relate the bleak images to the bleakness of the major conflict within the story.  Model for the students how to make the connection between these two aspects of the literature.
Read Chapter 13 in group.  Prior to reading ask the students to discuss the character trait graphic organizers that were generated early in the unit.  These should reflect how the characters appeared prior to the disruption of their lives.  As you read the chapter, identify how the characters have changed and how they have tried to hold onto the goodness that they knew prior to their internment.
Have students share their impressions from chapter 15.  Discuss the conflict that the young men like Ken Sakane have to struggle with.  The United States Government has treated Ken like a threat but now they offer him a chance to join the military.  
Read chapter 17 as a group.  Discuss the conflict that Yuki faces.  Allow students to share personal experiences that are similar.
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Read chapter 10.  

At the end of the chapter,  Yuki says that her brother has a “closed mind”.  Have students write an essay from this question: How does having a closed mind effect the way we view a conflict?
Have students do a shared reading of chapter 12.  Once again, the focus of their reading should be on the setting.  Have the students document their insights and in writing so that they may share them with the larger group.
Have students read chapter 14 independently.  Have students respond to the tragedy in their journal.  

Have students read chapter 15 at home.
Have students do a shared reading of chapter 16 with a focus on the conflict that Yuki’s father faces.  Have them record their insights so that they may bring them to the group to share.
Publish a newspaper.
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From this point on, students should draft and revise their news articles.    As students begin to approach publishable work, they should begin their word processing.  
Continue drafting news articles.
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Students will be using Student Writing center to publish their work.  At this point they may begin to consider using the WEB to acquire photographs to use with their writing.
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